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Introduction 
Department and Program Self-Study and Planning (hereafter Program Self-Study) has been 
part of the landscape of assessment and academic work at Allegheny since its introduction 
by a Middle States Working Group as part of the College’s 2004 Middle States Self-Study 
report. Over the ensuing decade, most academic programs completed at least one self-study 
and a number of different documents were developed to guide the process. In preparation 
for the College’s 2014 Middle States Self-Study, a second Middle States Working Group 
reviewed the Departmental Self-Study process and created a set of recommendations for 
how the College should manage the process going forward. The Middle States external 
review team, which was on campus in February 2014, also made recommendations for how 
the College might improve the self-study process, particularly as a vehicle to support the 
College’s assessment processes, and the Middle States Commission’s action on Allegheny’s 
accreditation underscored the need for the College to document an effective assessment plan 
with “clear guidelines and timetables, multiple direct and indirect measures, appropriate 
investment of institutional resources, and evidence that results are discussed with 
appropriate constituents and are used to improve teaching, learning and institutional 
effectiveness.” The guidelines in this document are informed by all of the foregoing work 
and replace any previously distributed guides to Program Self-Study at Allegheny.   
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§1.  Overview of Self-Study and Planning 
The Department and Program Self-Study and Planning process provides mechanisms for 
ensuring that Allegheny’s academic programs meet the needs of our students and for 
improving the quality of the institution as a whole. Typically, the process begins with a 
January retreat, spans more than two years, and culminates in an action plan that guides 
program development for several years after the process is completed. In most cases, the 
program chair guides the process and is the primary author of the report and action plan. 
The person who heads up the self-study and planning receives a stipend from the Provost’s 
Office in recognition of their work once the process is complete. Experience suggests that 
the process is most helpful to program development when all program faculty are fully 
engaged in it, through program retreats and participation in subgroups charged with one or 
more facets of the work. Extending the process over two years allows enough space for such 
engagement in addition to the regular teaching, scholarship, and service work of faculty.  
 
The overarching goal of Program Self-Study is to provide, 
 

1. A venue to enhance communication and collaboration among program faculty. 
2. An opportunity to identify and articulate the program’s culture, climate, and 

common practices. 
3. An opportunity to review and assess student achievement of the learning outcomes 

that define the program’s educational goals. 
4. An occasion to take stock of the program curriculum and activities, particularly as 

they relate to supporting student learning and the ongoing success of the College. 
5. A shared narrative through which the program’s curriculum and other elements are 

situated within an institutional context. 
6. A lens for examining the program’s strengths and challenges. 
7. An opportunity to identify and prioritize program needs and opportunities. 
8. A planning framework for program improvement. 

 
The entire process has four steps: 
 

1. A self-study report, which provides background information and a foundation for an 
external review. 

2. An external review, which provides a broader context for the work of the program, 
may bring alternative viewpoints for considering the program’s mission and role 
within the College, and often suggests actions that might help the program increase 
its effectiveness. 

3. An Action Plan whose development is informed by the self-study and external 
review and conducted as a joint exercise of the program chair and the Provost in 
consultation with other program members as well as other College personnel whose 
areas may be affected by any proposed plan or may have resources to contribute. 

4. Periodic review of the implementation and effectiveness of the Action Plan in the 
years following its development. 

 
We consider each of these steps in turn.   
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§2.  The Self-Study Report 
Often, departments and programs begin a self-study with a particular area-of-focus, and 
program faculty have considerable latitude to pursue questions of interest to them and their 
program. The final document should  

• articulate what the department is trying to accomplish and why, 
• describe how the program is organized and how resources (particularly, but not 

exclusively faculty and student time and energy) are allocated,  
• provide a rationale for this approach to program delivery, 
• provide an honest assessment of how well the department is succeeding in meeting 

its goals,  
• and propose at least one but no more than three specific areas on which the program 

might focus to improve its effectiveness, particularly as it relates to promoting 
student learning. Note, such changes need not include a curricular overhaul and 
might more productively focus on smaller projects to refine or augment existing 
practices and structures so they provide a better student experience or better use 
program resources. 

 
With these goals in mind, we recommend organizing the report into these sections: 
 

1. Mission.  A review of the mission of the department/program and a discussion of the 
relation of the department/program's mission to the College’s mission. 
 

2. Program Learning Outcomes.  A description of the major and minor program learning 
outcomes for each major and minor offered by the program. See Appendix B, 
Frequently asked Questions about Student Learning Outcomes, for a brief discussion of 
considerations related to creating learning outcomes.  

 
Note: some programs also sponsor or are linked to interdisciplinary minors that 
engage faculty and require courses from multiple programs. For example, the 
Modern and Classical Languages Department has close ties to French Studies and 
Chinese Studies, which are interdisciplinary. We recommend interdisciplinary minors 
be treated in a separate section of the self-study report. We provide guidance for that 
treatment on page 5. See Appendix G for a list of minors and the sponsoring 
programs. 
 

3. Curricular Alignment.  A demonstration of how the major and minor program learning 
outcomes support the institutional learning outcomes and how the learning 
outcomes of the coursework that comprises the major and minor programs combine 
to deliver the outcomes for the major(s) and minor(s). To make it easy for an 
external audience to understand, we recommend treating each major and disciplinary 
minor separately in this discussion. Although there are multiple ways to demonstrate 
the interrelationships of learning outcomes at the institutional, program, and course 
level, curricular maps may be the simplest to create and easiest to understand. See 
Appendix C, Curricular Maps, for a brief discussion of this descriptive tool. 
 

4. Co-Curricular Work. A brief description of all co-curricular experiences sponsored or 
supported by the program—study away, student-faculty collaborative work, 
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internships, community-based learning, and similar work—as well as their 
relationship to supporting student achievement of the program’s student learning 
outcomes.  

 
5. Demographic Data.  A brief discussion of the program’s demographic and grade data, 

including a reflection on any apparent trends or significant differences from College-
wide demographic and grading data. See Appendix D, Demographic Data for Self-Study, 
for a description of the data routinely supplied to departments.  

 
6. Resources.  A brief review of the program’s resources, including faculty, spaces, and 

equipment dedicated to the program. The review should include a discussion of the 
ways these resource allocations support, shape, or constrain the program.  

 
7. Review of Past Work. A brief description of the Action Plan items developed in the 

program’s past self-study, the goals of these items, the work done to complete the 
plan, and the outcomes of this work. In particular, the program should assess, to the 
extent possible, the degree to which the last Action Plan achieved its intended 
outcomes.  

 
8. Assessment of Student Learning. A presentation of data used to determine the extent to 

which students enrolled in each major and disciplinary minor offered by the program 
are achieving the intended learning outcomes for the major(s) and minor(s). Middle 
States requires that programs’ outcomes assessment plans include at least some direct 
assessment1 in which achievement is measured on student work completed in 
response to a prompt (task, assignment, project, examination). A careful 
implementation of the Senior Project Assessment (SPA) and a thoughtful review of 
the results will satisfy the Middle States requirement for direct assessment. Although 
not sufficient for all assessment purposes, indirect assessment, such as student survey 
data, focus groups, and alumni outcomes is valuable as a supplement to direct 
measures of student achievement and a source for understanding our strengths and 
how we might improve the student-learning environment.     

 
We encourage programs to adhere to the following guidelines, which will ensure that 
programs have established a firm foundation for assessment: 

a. Programs that offer a major should describe their use of the SPA including 
i. a rubric or other description of the program’s interpretation of the 

SPA items. In particular, this rubric should describe for each SPA 
item (e.g., Disciplinary Proficiency or Locating Information) in fairly 
specific terms what it means for a student’s work to receive a 
particular rating (e.g., 4 out of 7). 

ii. a description of faculty development practices employed by the 
program or department to ensure reasonably consistent application 
of the SPA by program faculty to the assessment of student work. 

iii. a discussion of what the program has concluded from reviewing the 
SPA results for students majoring in the program.  

                                                
1 See Appendix A, An Introduction to Assessment, to learn more about the differences between direct and indirect 
assessment.  
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b. Programs should discuss any available standardized survey results (e.g., 
NSSE) that are relevant to the program’s student learning outcomes. See 
Appendix E, NSSE Survey Data for Self-Study, for a description of NSSE 
survey results that are routinely provided to major programs.  

c. Programs should briefly describe the level of student participation in co-
curricular experiences sponsored or supported by the program (described in 
the preceding section), as well as the tangible outcomes of such work and any 
relevant measures of its impact on student learning and development. 

d. Programs should briefly describe how achievement of student learning 
outcomes in minor programs is being assessed. Since minors do not require a 
senior project that provides a natural place for direct assessment, some 
creativity may be needed to develop an appropriate assessment plan. For 
those minors that have a required capstone course, or one selected from 
among several options, one possibility might be to include a common 
assignment in all course sections that can then be used for assessment with 
an appropriate rubric. Programs are encouraged to work with members of 
the Assessment Committee or the Provost’s designee for assessment to 
develop alternative ideas.  

 
In Appendix A, An Introduction to Assessment, we provide a brief overview of the 
assessment cycle and links to useful materials to support our work.   
 

9. Alumni Outcomes.  A brief discussion of the post-graduation experiences of students 
who majored in the program. The discussion should include a consideration of the 
alignment of the program learning outcomes, program curricula, and other student 
experiences supported by the program with the students’ post-graduation 
experiences. See Appendix F, Alumni Outcomes Data, for a description of potential 
information about alumni outcomes. 
 

10. Observations and Discussion.  A discussion of the program’s strengths and challenges as 
illuminated by a careful review of the forgoing sections. The discussion should pay 
particular attention to the strengths and challenges of the program’s major and minor 
as a vehicle for helping students achieve the College’s Institutional Learning 
Outcomes. It should conclude by identifying program strengths of particular value to 
the College, its students, and student learning, as well as at least one but not more 
than three initiatives the program believes would be most helpful in enhancing 
program contributions to student learning and the College’s mission. Programs can 
and have proposed many different types of initiatives for their action plans, and 
programs are encouraged to consider the whole student experience when developing 
their plans. In most cases, programs already have strong curricular frameworks, and 
initiatives that are focused on particular learning outcomes, courses, or student 
experiences within the program will provide greater benefit for the effort investment 
than will major curricular overhauls, which typically require significant investments 
on the part of the program, Curriculum Committee, and supporting offices.  
 

11. Interdisciplinary Minors (for those programs linked to them).  A number of College programs 
are significantly involved in interdisciplinary minors that complement and extend 
program offerings. Programs that support one or more interdisciplinary minors 
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should treat each minor separately in the Self-Study document. We recommend that 
each interdisciplinary minor be reviewed in the context of the larger program review 
by a working group comprised of program faculty who support the interdisciplinary 
minor and select faculty and staff from other programs that are engaged in the 
minor. On those rare occasions when such a measure seems appropriate, the 
reviewers for the external review team will be selected to include at least one 
individual who is well versed in the area of the interdisciplinary program. The 
rationale for such an arrangement of the external review should be vetted with the 
provost in advance of forming the external review team.  
 
The self-study review of each minor should include the following components: 

a. A description of the minor’s mission or goals its mission to the missions of 
the sponsoring program and of the College.  

b. A description of the minor program’s learning outcomes. 
c. A description of the program structure (including relevant co-curricular work 

if applicable) and explanation of how the program is designed to support 
student achievement of these outcomes. We recommend including a 
curricular map in the self-study to help readers from outside the program 
understand the rationale for the program design.  

d. Enrollment data that includes, at a minimum, the number of students who 
have completed the minor over the past ten years, as well as the number 
currently enrolled in the program. 

e. A description of the assessment plan for the minor and a discussion of 
assessment results. Since minors do not require a senior project that provides 
a natural place for direct assessment, some creativity may be needed to 
develop an appropriate assessment plan. For those minors that have a 
required capstone course, or one selected from among several options, one 
possibility might be to include a common assignment in all course sections 
that can then be used for assessment with an appropriate rubric. Programs 
are encouraged to work with members of the Assessment Committee or the 
Provost’s designee for assessment to develop alternative ideas.  

f. A summary discussion that includes a thoughtful analysis of the viability and 
relevance of the minor given the current focus of the College, student 
interest, and availability of faculty with the interest and ability to support the 
minor. 

g. If appropriate given the foregoing review and the context provided by the 
sponsoring program’s review, the review of the interdisciplinary program 
should recommend action items to be included in the action plan of the 
sponsoring program.  

 
Other Recommended Materials 
To provide context for external reviewers and other readers of the self-study, the self-study 
may also include appendices with background information about the program:  

• Catalog copy describing the program 
• Curriculum Vitae for program faculty and other program staff 
• Budget and other resource information 
• Other information as appropriate to the program and self-study goals 
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§3.  External review  
The goals of an external review are to provide another perspective on the program. So that 
the team has adequate time to prepare, the completed self-study should be sent to the review 
team at least four weeks in advance of the site visit. The program chair, in consultation with 
the Provost, should also develop a set of questions on which the reviewers are being asked 
to focus. These questions should be included in a cover letter that accompanies the 
completed self-study when it is sent to the reviewers.   
 
The review team should include at least two reviewers. To develop the team, the program 
chair should suggest four to six individuals who might serve as reviewers to the Provost. In 
addition to names, the list of suggested reviewers should include a brief description of each 
person’s qualifications along with the program’s rationale for recommending the selected 
individuals as reviewers.  The Provost, in consultation with the program chair, will choose 
reviewers from the provided list. Once potential reviewers have been identified, the program 
chair makes the initial contact with potential reviewers to determine if they are willing to 
serve. After an informal agreement has been reached by the program chair and selected 
reviewers, the Provost’s office will draft an official contract and work with Human 
Resources to be sure that the appropriate forms are completed so that the reviewers can 
receive their stipends in a timely way.  
 
The program chair or faculty member responsible for organizing the external review should 
discuss budget guidelines for the external review, including stipends and travel allowances 
for reviewers, with the Provost’s liaison for Self-Study in advance of the visit and making any 
arrangements. Typically, the building coordinator for the program being reviewed will make 
the local arrangements for the visit, including arranging for local housing for the review 
team, reserving rooms for meetings, arranging for any needed catering, and collecting 
receipts from the reviewers for reimbursement. Reviewers make their own travel plans and 
submit receipts for reimbursement to the building coordinator. The Provost’s Office is 
responsible for paying any review-related costs. In those cases where the program does not 
have a building coordinator assigned to them, or if the program’s building coordinator is 
unable to arrange the external review, the Provost’s Office will assist the program with 
identifying a person to provide logistical support.  
 
A draft of the schedule for the external review should be created well in advance of the visit 
and shared for comment with the team as well as the Provost, the Provost’s liaison for Self-
Study, and the faculty in the program being reviewed. After soliciting comments and making 
any needed changes, the final schedule should be shared with everyone involved at least one 
week in advance of the visit. During the site visit, external reviewers should talk with the 
Provost, all full-time continuing faculty and staff in the program being reviewed, and a cross-
section of students taking courses in the program.  Some programs may also want to include 
faculty in closely allied programs. The review team will be asked to submit a report 
summarizing its assessment of the program and identifying what initiatives the team believes 
would most enhance the program’s contribution to student learning.  
 
We suggest the following framework for the visit: 
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Day 1  
§ The review team arrives on campus in the late afternoon. 
§ The program chair and/or selected faculty have dinner with the review team to 

provide an opportunity for introductions and informal discussion of the self-study 
and review. 

 
Day 2  

§ The review team has a private early breakfast together and finalizes the game plan. 
§ The first meeting of the day should be with the Provost and the Provost’s liaison for 

Self-Study. 
§ For the remainder of the day, the team should be provided a suitable room to 

conduct interviews with faculty and students (lunch with students is a good venue 
for casual conversation).  Care should be taken to build short breaks into the 
schedule, and the team should be able to meet privately around midday. 

§ The review team may wish to have dinner on their own to discuss the events of the 
day, or they may choose to use dinner as an opportunity to talk casually with faculty. 

§ After dinner, the review team meets privately to begin discussion of the report. 
 
Day 3  

§ The review team has an early breakfast together and finalizes their plans for 
additional information gathering and develops a draft set of talking points for their 
exit interviews. 

§ In the morning, the team may elect to have additional interviews they feel they might 
be needed; the team also prepares for the exit interviews and finalizes their 
preliminary recommendations. 

§ The review team should have separate exit interviews with the Provost, who may 
also include the Provost’s liaison for Self-Study in this meeting, and program 
chair.  During these meetings, the team should provide an oral summary of the visit 
and potential recommendations that may be seen in their final report. 

§ The review team departs campus in the afternoon. 
 

A final written report is expected from the review team within four weeks of the visit 
conclusion. The team should send copies to both the program chair and the Provost. 
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§4.  The Action Plan 
After the external review report has been received, the department chair and the Provost 
should meet to discuss the outcomes of the self-study, including assessment of student 
learning, and agree on a set of actions to improve the program’s efficiency or effectiveness in 
facilitating student achievement of the program learning outcomes. Note, the proposed 
initiatives need not include a curricular overhaul and might more productively focus on 
smaller projects to refine or augment existing practices and structures so they provide a 
better student experience or better use program resources. Once initiatives for the Action 
Plan have been agreed upon, the chair formalizes these discussions by creating an Action 
plan submitted to the Provost’s Office.   
 
The Action Plan should be a brief and focused document, with specific tasks linked to 
deadlines and persons responsible for their completion. We recommend a tabular or outline 
format in which each task is briefly described, a person or group is identified who is 
responsible for completing the work, and a target date for completing each item is set. When 
drafting the Action Plan, it might be helpful to keep the following guidelines in mind: 
 

1. Brevity is good. There is usually no need for a Plan to be more than three pages in 
length; many have fewer than three pages.  

2. Describe the goals of each item in the Plan and, where possible, indicate what 
observable outcomes will be used to determine whether the action has achieved its 
goals. 

3. Strive for clarity and specificity, providing enough detail so that when the Plan’s 
author (or the next program chair) reviews the action plan in future years, it will be 
clear what was intended and whether it has been completed.   

4. So that items do not get lost in the ongoing work of the College, indicate who is 
responsible for seeing the task is completed and by what date completion is 
expected.  

5. Larger projects, particularly those that might span several years or involve significant 
work, should be broken into sub-projects, so that the work can be spread out among 
department members, and it is easier to track progress. 

6. If an action item will require resources (time or money), the plan should indicate 
who is responsible for providing those resources. In particular, if an action item will 
require funding or staffing beyond the program’s current resources, the program 
chair should confirm with the Provost that such resources are, in fact, available.  

7. Middle States is expecting that programs will complete yearly updates on their 
progress in completing their Action Plans, so it is worth using a format for the 
Action Plan that will make such reporting easier. For example, using an outline with 
numbered items can make it easier to refer to the items in a progress report.  

 
Once the Action Plan is complete, a regular review of the items in the Action Plan should be 
folded into departmental meeting agendas, so that they are kept current and visible. 
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§5.  Progress Reports 
With a few exceptions, all programs are expected to provide the Provost an annual update 
on their progress in completing the Action Plan developed in their last Self-Study. 
Exceptions include programs that are in the midst of a new self-study and programs that 
have completed all the items on their action plan and submitted a progress report detailing 
their completion. 
 
Progress Reports are due to the Provost and Provost’s liaison for Self-Study by June 30th of 
each year. The Provost’s Office will remind Department Chairs about the need to complete 
a progress report each spring at the last Department and Program Chairs’ meeting. Progress 
Reports are not expected to be long with the typical report being two or three pages in 
length.  
 
The report should briefly describe: 

• the program’s Action Plan and the goals of the proposed work. 
• work done to complete items in the Action Plan. 
• the components of the Action Plan left to complete and the current timetable and 

assignment of responsibility for completing this work. 
• issues, opportunities, or new information (if any) that have emerged and that have 

prompted reconsideration of the Action Plan. 
• if relevant, how the Action Plan has been adapted to adjust to changing 

circumstances or new information. 
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§6.  Timeline for Self-Study and Planning 
 
To help programs plan their work, we provide the following suggested schedule for Program 
Self-Study. Since, program needs and constraints vary, we encourage each program to 
develop a schedule that best fits their situation with the expectation that every program will 
hold a planning retreat no later than January of Year 0 of the process, and complete an 
Action Plan no later than May 1 of Year 2. A more compressed schedule is certainly possible 
and may be advisable in some cases.  
 

Year Tasks 

Academic 
Year 0 
(AY 0) 

January. The program faculty engage in a half-day retreat to  
• review the self-study process 
• establish shared goals for the program’s self-study  
• develop a schedule for their work 
• determine whether any data beyond that routinely provided 

to departments and programs are needed and make 
necessary requests.  

AY 1 

Using the timetable developed at its January retreat, the program 
engages in self-study. Often programs begin, end, or bookend 
the self-study year with one or more retreats. By the end of the 
academic year, program faculty should have reached consensus 
around the main points to be addressed in the self-study report.  

AY 2 

August. Program selects external reviewers in consultation with 
Provost.  

September 1. Draft Self-Study report sent to Provost’s liaison and 
Assessment Committee for review and comment. 

October 1. Assessment Committee and Provost’s liaison comments 
on report returned to program. 

November 1. Final Self-Study report is due to Provost. 

December – March. Program hosts external review team. 

April 15. External review report due. 

April – May. Program Chair collaborates with program faculty and 
Provost to identify appropriate action items and obtain a 
commitment for the required resources.  

May 31. Action Plan due to Provost. 

AY 3 + 
April. Provost sends request for progress reports to programs. 

June 30. Progress reports due to Provost.  

 Cycle begins anew. 
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§7.  Schedule of Self-Study by Program  
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§8.  Institutional Support for Self-Study 
The Provost will appoint a member of his or her administrative team (hereafter called 
“Provost’s Liaison”) to manage and provide administrative support for the Self-Study 
process in consultation with the Assessment Committee. The Provost’s Liaison will provide 
the following support: 

• meet with the department or program member leading the Self-Study before the 
Self-Study begins to discuss the goals and answer questions about the process. 

• meet as needed with the department or program member leading the Self-Study to 
answer questions about the process and assist with organizing an effective Self-
Study. 

• attend department meetings or retreats, as requested by the program chair, to discuss 
the Self-Study goals and process. 

• provide or arranges for assistance with developing assessment plans and interpreting 
assessment data. 

• coordinate with the Provost’s Office to arrange budget support for retreats and 
expenses related to hosting external reviewers. 

• as requested, provide feedback on drafts of the self-study report, Action Plan, 
and/or Progress Reports. 

• maintain a file of completed Program Self-Studies, Action Plans, Progress Reports; 
see that copies of the appropriate documents are placed in the College Archives; and 
provide copies of documents to the department or program as needed. 

 
In recognition of the additional work of leading the process, from Self-Study through Action 
Plan, as well as writing the Self-Study document and Action Plan, the Provost’s Office will 
pay a stipend of $1000 to the person primarily responsible for this work. After the Action 
Plan has been finalized, the program chair should submit a request for payment to the 
Provost’s liaison who will work with the Provost’s Office to arrange payment.  
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Appendix A.  An Introduction to Assessment 
 
It may be that we make assessment too hard or too mysterious, when in fact, it is not that 
different from the way we approach scholarly work. The assessment process has only a few 
steps, although some are harder than others: 
 

1. Establish goals for our work, which for educational programs means defining 
student learning outcomes, or what we expect students to learn. 

2. Devise an approach that might reasonably be expected to lead to accomplishing the 
goals identified in the first step. In our programs, we have created curricula that we 
expect will guide students to accomplishing the goals we have set for their learning. 
Curricular maps can be used to make the relationship of the curricular structure to 
the learning outcomes more explicit. 

3. Do the research (or run the experiment), which in this case means delivering the 
curriculum.  

4. Assess the results to see if we have accomplished what we set out to do. For our 
programs, this means testing to see whether students who have completed the 
program curriculum have accomplished the learning outcomes we set for them. This 
is the step that usually comes to mind when we discuss assessment, although the full 
assessment cycle as it is defined by Middle States includes all six steps outlined here.  

5. Reflect on the assessment data to see if we are achieving what we set out to 
accomplish, and report the results.  

6. Adjust as needed to create more effective or efficient programs. Our expectation is 
that the Action Plan coming out of the Self-Study process will include at least one 
item focused on improving student learning. The Provost’s Office also sponsors 
faculty development programs designed to improve student learning.  

 
Departments and programs have been doing steps 1, 2, and 3 for many years, although an 
explicit articulation of learning outcomes in terms that would allow measurement and clear 
descriptions of the relationship between the curricular structure and learning outcomes are 
relatively recent phenomena for many programs. Middle States has asked us to establish and 
document a process that would complete steps 4, 5, and 6. Step 4, in which program faculty 
develop a reasonable metric2 for assessing student achievement of learning outcomes within 
the program, is a critical next step, which is supported by projects like the Senior Project 
Assessment (SPA). The Department and Program Self-Study and Planning process is 
designed as a mechanism for programs to complete the 5th and 6th steps and manage the 
assessment cycle.   
 
Direct versus Indirect Assessment 
Direct assessment denotes any measure of student learning, whether quantitative or 
qualitative that is based on direct observation of student performance or work products. 
Indirect assessment typically refers to measures that correlate with student learning but do 
not provide direct evidence of student learning. The Middle States Association requires that 
accredited organizations utilize at least some direct assessment of student learning, which 

                                                
2 Irrefutable proof of the level of student learning would be both ideal and impossible to acquire, and so we 
seek instead evidence to convince a reasonable person from outside the program that what we are asserting 
about outcomes is more likely than not.   
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they encourage organizations to supplement with indirect measures. In the second edition of 
their publication, Student Learning Assessment: Options and Resources, Middle States writes,  
 
 

Direct and indirect methods of evaluating learning relate to whether or not 
the method provides evidence in the form of student products or 
performances. Such evidence demonstrates that actual learning has occurred 
relating to a specific content or skill. Indirect methods reveal characteristics 
associated with learning, but they only imply that learning has occurred. 
These characteristics may relate to the student, such as perceptions of 
student learning, or they may relate to the institution, such as graduation 
rates. 
 
When a student completes a calculus problem correctly and shows her 
work, learning is demonstrated directly. When the same student describes 
her own calculus abilities as excellent, she is demonstrating indirectly that 
she has learned calculus. Both of these pieces of information about the 
student’s performance are important. For example, a student’s perception 
that she is doing poorly in calculus when she is actually doing well would 
provide important information to both the student and the professor. 
However, indirect evidence—in this case, a perception—is less meaningful 
without the associated direct and tangible evidence of learning (p. 28). 

 
Figure 5, from Middle States, Student Learning Assessment publication provides a 
number of examples of direct and indirect assessment and is reproduced on the 
following page. The Middle States Commission on Higher Education describes its 
expectations for accredited instituions in its publication, Standards for Accreditation and 
Requirements of Affiliation (2015). These expectations are included in  
Figure 6.  
 
Assessment Resources 
In addition to the Middle States resource listed above, the National Institute for Learning 
Outcomes Assessment (NILOA) provides a host of resources to support assessment at 
colleges and universities. For example, the 3-page brief NILOA commissioned to explain 
assessment to new faculty is a particularly accessible overview of the assessment process.  
 
The American Association of Colleges and Universities (AAC&U) also maintains a large 
collection of useful assessment resources. AAC&U’s Liberal Education and America’s 
Promise (LEAP) project is shaping the national conversation of liberal arts learning 
outcomes and their value, and the associated VALUE project shows particular promise as an 
approach to assessment that is useful to liberal arts colleges. Allegheny programs that are 
searching for systematic ways to assess liberal-arts-related program learning outcomes are 
encouraged to consider adapting one of the VALUE rubrics for their work. 
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Figure 5

Examples of Direct and Indirect Measures of Student
Learning (Course, Program, and Institutional Levels)

Direct Measures Indirect Measures

Course

¨Course and homework assignments¨Examinations and quizzes¨Standardized tests¨Term papers and reports¨Observations of field work, internship
performance, service learning, or clinical
experiences¨Research projects¨Class discussion participation¨Case study analysis¨Rubric (a criterion-based rating scale) scores for 
writing, oral presentations, and performances¨Artistic performances and products¨Grades that are based on explicit criteria related
to clear learning goals

¨Course evaluations¨Test blueprints (outlines of the concepts and
skills covered on tests)¨Percent of class time spent in active learning¨Number of student hours spent on service
learning¨Number of student hours spent on homework¨Number of student hours spent at intellectual or
cultural activities related to the course¨Grades that are not based on explicit criteria
related to clear learning goals

Program

¨Capstone projects, senior theses, exhibits, or
performances¨Pass rates or scores on licensure, certification,
or subject area tests¨Student publications or conference
presentations¨Employer and internship supervisor ratings of
students’ performance

¨Focus group interviews with students, faculty
members, or employers¨Registration or course enrollment information¨Department or program review data¨Job placement¨Employer or alumni surveys¨Student perception surveys¨Proportion of upper-level courses compared to
the same program at other institutions¨Graduate school placement rates

Institutional

¨Performance on tests of writing, critical
thinking, or general knowledge¨Rubric (criterion-based rating scale) scores for
class assignments in General Education,
interdisciplinary core courses, or other courses
required of all students¨Performance on achievement tests¨Explicit self-reflections on what students have
learned related to institutional programs such as
service learning (e.g., asking students to name
the three most important things they have
learned in a program).

¨Locally-developed, commercial, or national
surveys of student perceptions or self-report of
activities (e.g., National Survey of Student
Engagement)¨Transcript studies that examine patterns and
trends of course selection and grading¨Annual reports including institutional
benchmarks, such as graduation and retention
rates, grade point averages of graduates, etc.
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Figure 6. Middle States expectations for Assessment as described in Standards for  
Accredi tat ion and Requirements o f  Aff i l iat ion (2015)  

Standard V — Educational Effectiveness Assessment 
Assessment of student learning and achievement demonstrates that the institution's 
students have accomplished educational goals consistent with their program of study, 
degree level, the institution's mission, and appropriate expectations for institutions of 
higher education. 
 
An accredited institution possesses and demonstrates the following attributes or activities: 

1. clearly stated educational goals at the institution and degree/program levels, which 
are interrelated with one another, with relevant educational experiences, and with 
the institution’s mission; 

2. organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and 
degree/program goals. Institutions should: 

a. define meaningful curricular goals with defensible standards for evaluating 
whether students are achieving those goals; 

b. articulate how they prepare students in a manner consistent with their 
mission for successful careers, meaningful lives, and, where appropriate, 
further education. They should collect and provide data on the extent to 
which they are meeting these goals; 

c. support and sustain assessment of student achievement and communicate 
the results of this assessment to stakeholders; 

3. consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some 
combination of the following: 

a. assisting students in improving their learning; 
b. improving pedagogy and curriculum;  
c. reviewing and revising academic programs and support services; 
d. planning, conducting, and supporting a range of professional development 

activities; 
e. planning and budgeting for the provision of academic programs and 

services; 
f. informing appropriate constituents about the institution and its programs; 
g. improving key indicators of student success, such as retention, graduation, 

transfer, and placement rates; 
h. implementing other processes and procedures designed to improve 

educational programs and services; 
4. if applicable, adequate and appropriate institutional review and approval of 

assessment services designed, delivered, or assessed by third-party providers; and 
5. periodic assessment of the effectiveness of assessment processes utilized by the 

institution for the improvement of educational effectiveness. 
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Appendix B.  Writing Student Learning Outcomes3 
 
Student learning outcomes are statements developed by faculty to describe with some 
specificity what faculty want students to know and be able to do by the end of a course of 
study. The precise characteristics and specificity of student learning will vary depending on 
whether they are being developed for an entire college, a program within the college, a 
course, or a unit within the course. Ideally, outcomes are expressed in ways that suggest 
observable student actions that could demonstrate the intended outcome, and they are 
typically expressed as knowledge, skills, attitudes, behaviors, or values. 
 
Student learning outcomes that are useful for assessment of a major or minor program 

• use verbs that describe observable behaviors to define what program graduates 
should be able to demonstrate, represent or produce 

• are specific enough to allow quantitative or qualitative assessment 
• align with the institution’s curricular and co-curricular outcomes  
• are collaboratively authored and collectively accepted by program faculty 

 
Choosing verbs that facilitate assessment of student learning outcomes  
Since our goal is to create a way for reasonable person to say with some certainty whether 
students have achieved the desired outcome, verbs that suggest overt behaviors that can be 
observed and measured are typically best. Verbs that are subject to widely varying 
interpretation or that relate to unobservable, internal actions that cannot be measured are 
typically not as useful. For these reasons, we typically avoid verbs like “appreciate,” “become 
aware of,” “become familiar with,” “know,” “learn,” and “understand” when designing 
learning outcomes for assessment. Many faculty find it useful to think in terms of Bloom’s 
taxonomy of learning when generating ideas for verbs to use in learning outcomes.  
 
The Center for Excellence in Learning and Teaching at Iowa State University has created an 
interactive tool that uses Bloom’s taxonomy and knowledge dimensions (factual, conceptual, 
procedural, metacognitive) to present sample learning outcomes for knowledge at different 
levels within Bloom’s taxonomy and different levels of abstractness.4  
 
See the tables on the following pages for examples of verbs associated with the levels in 
Bloom’s Taxonomy as well as examples of poor, adequate and good learning outcomes for 
assessment purposes.  
  

                                                
3 This document is adapted from the Center for Teaching and Learning materials at Indiana University-Purdue 
University Indianapolis:  http://ctl.iupui.edu/Resources/Planning-the-Learning-Experience/Writing-Student-
Learning-Outcomes 
 
4 The URL for the tool seems to change occasionally, so we provide a PDF presentation of the contents. 
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Table 1. Selecting Verbs for Outcomes using Bloom’s Taxonomy 

Categories Sample Verbs 

Know choose, define, find, identify, label, list, match, name, relate, 
recall, select, show, spell, tell 

Comprehend compare, contrast, demonstrate, interpret, explain, extend, 
illustrate, infer, outline, relate, rephrase, translate, summarize, 
show, classify 

Apply apply, build, choose, construct, develop, make use of, 
experiment with, plan, select, solve, utilize, model, identify 

Analyze analyze, categorize, classify, compare, organize, contrast, 
discover, dissect, divide, examine, inspect, simplify, survey, test 
for, distinguish, interpret, explain 

Evaluate award, choose, criticize, decide, defend, determine, dispute, 
evaluate, judge, justify, measure, compare, appraise, prioritize, 
assess, discern, influence 

Create build, combine, compile, compose, construct, create, design, 
develop, estimate, formulate, imagine, invent, originate, plan, 
predict, propose, solve, improve, adapt, minimize, maximize 

 
 
Table 2, with examples of poor, adequate, and good learning outcomes for assessment 
begins on the next page.  
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Table 2.   Examples of Poor, Adequate, and Good Learning Outcomes 

Poor outcomes are too 
general and open to a broad 
range of interpretation. 

Better outcomes are more 
specific but may still be hard 
to measure. 

Good outcomes are specific 
enough to suggest appropriate 
measures. 

Sociology program graduates 
will be able to 

Sociology program graduates 
will be able to 

Sociology program graduates 
will be able to 

• appreciate the 
contributions of sociology 
to understanding human 
interactions 

• appreciate the 
contributions of sociology 
to understanding the roots 
of conflict and its 
resolution  

• interpret sociological 
findings that analyze the 
roots of a conflict and 
suggest possible resolution 
strategies 

• understand the scientific 
method 

• apply the scientific method 
to solve social problems 

• use the scientific method 
to design a realistic 
research study that 
examines some facet of a 
social problem  

• have problem-solving and 
conflict resolution skills 

• demonstrate critical 
thinking skills as they relate 
to social issues and conflict 
resolution 

• demonstrate the critical 
thinking skills necessary to 
analyze social issues and 
propose resolution 
strategies 

• become familiar with oral 
and written 
communication skills 
appropriate to the 
discipline 

• demonstrate the use of oral 
and written communication 
skills appropriate to the 
discipline 

• demonstrate the effective 
use of writing and speaking 
to explain a sociological 
analysis of a social problem 
to a scientifically literate 
audience 
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Appendix C.  Curricular Maps 
 
Curricular maps are used to describe the relationship between the elements of an educational 
program and the learning outcomes the program is intended to develop. The map is 
expressed as a table or matrix in which each course (or program element) is assigned a row 
and each learning outcome is assigned a column. A symbol at each juncture of row and 
column indicates the degree to which the course represented by that row addresses the 
learning outcome associated with that column. For example, we might use the following 
rubric: 

 
A blank  =  the outcome is not addressed by the course in any intentional way 
 1 =  some component of the course work intentionally addresses the learning 

outcome   
 2 = a significant portion of the course work intentionally addresses the learning 

outcome 
 3 = addressing the learning outcome is a primary focus of the course.  
 

As a rule of thumb, indicating that a particular learning outcome is a “primary focus” of a 
course would mean so much course time is dedicated to that learning outcome that no more 
than two learning outcomes will be designated as a primary focus for any one course. 
Similarly, the amount of course work required for a learning outcome to be designated as 
having a “significant portion” of the work targeted at helping students achieve that learning 
outcome should be large enough so that a course will engage with no more than a handful of 
outcomes as a significant portion or primary focus of the course work.  
 
Since deep learning requires time and repeated opportunities for engagement with the 
intended learning outcome, a curricular map provides a good tool for programs to examine 
the extent to which their program is designed to support student learning of the intended 
outcomes. In an ideal situation, each outcome is addressed in some significant way in at least 
three courses. In a first course, students are introduced to the work needed to achieve the 
outcome, in subsequent courses students practice or reinforce the outcome, and at least one 
course provides students an opportunity to demonstrate advanced proficiency.  
 
The process of developing a curricular map can also prompt useful conversations among 
program faculty, help clarify program goals, and make explicit formerly unrecognized 
assumptions about the program’s structure and intended outcomes. For example, the fact 
that the number of learning outcomes any one course can address in any significant way is 
limited combined with the assumption that every outcome should be a significant part of the 
work of at least three courses necessarily limits the number of outcomes that can be included 
in any program, which can be challenging for some programs. As another example, often 
program faculty develop an unspoken understanding about how the focus of one course 
informs the work of subsequent courses. When program faculty change, such 
understandings are not always transmitted from departing faculty to newcomers, and new 
faculty can change courses in ways that may have unintended consequences for subsequent 
course work. The process of developing the curricular map offers a forum to explore and 
make apparent any such dependency. 
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Finally, curricular maps can help identify locations in the curriculum where the program 
might want to embed assessment or make changes. For example, if a program is interested 
determining the extent to which students are achieving a particular outcome, any course in 
which students have an opportunity to demonstrate advanced proficiency (as indicated by 
the curricular map) is an ideal place to embed assessment. By definition, the course already 
includes one or more assignments that require students to demonstrate proficiency in the 
outcome, and all that is needed is a systematic effort to collect and assess the evidence of 
achievement embedded in those assignments. If through such work, program faculty 
determine that student achievement of a particular outcome is not what they had hoped it 
would be, the map can suggest places earlier in the program curriculum where faculty might 
want to assess student achievement so that they can map students’ progress on the outcome 
through the curriculum.  
 
Since the major and minor programs represent a significant portion of students’ educational 
experience at Allegheny, we are asking programs to map the course work for their major and 
minor programs to the learning outcomes for the major and minor, respectively, and to map 
the course work for their major programs to the College’s institutional learning outcomes.  
 
In the examples that follow, we develop two curricular maps: One maps courses fulfilling 
the ABY program’s major to learning outcomes for the major, and the other maps courses 
fulfilling the ABY program’s major to the College’s institutional learning outcomes.  
 
An Example: Mapping Courses to Major Program Outcomes 
The ABY faculty have determined that students who graduate with a major in ABY studies 
should be able to 

SLO (1) articulate the major organizing concepts and questions in the ABY discipline  
SLO (2) locate information and evaluate its relevance and usefulness in responding to 

ABY   questions  
SLO (3) demonstrate the utility of ABY methods to answer questions and respond to 

social issues 
SLO (4) identify the limitations and ethical implications of ABY as a lens for 

understanding and responding to social problems 
SLO (5) apply ABY methods to frame a social problem, propose a novel solution, and 

defend the soundness of the proposed solution 
SLO (6) clearly and persuasively communicate ABY findings and arguments in 

disciplinarily appropriate ways, for both disciplinary and general audiences, in writing 
and in speech 

 
The ABY Studies major requires 

• ABY 110. This course is a prerequisite for all subsequent courses in ABY. 
• FSABY 201 Communication in the Discipline of ABY 
• ABY 240 Theory and Methods  
• ABY 250 Alternative Models and Critiques 
• An additional four courses in ABY numbered 260 or above, two of which must be 

numbered 300 or above 
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• ABY 580 Junior Seminar 
• ABY 600 Senior Project  

 
A curricular map for the ABY major might look like this: 
 
 SLO (1) 

Conceptual 
Framework 

for ABY 

SLO (2) 
Disciplinary 
Information 

Literacy 

SLO (3) 
ABY 

Methods 

SLO (4) 
Ethical 

Use/Limits 
of ABY 
Methods 

SLO (5) 
Apply 

ABY to 
Social 

Problems 

SLO (6) 
Communicate 

ABY 
Effectively 

ABY 110 I  I  I  

FSABY 
201  I R  R I 

ABY 240 R R R I  R 

ABY 250    R  R 

Jr. Sem. M M R  R R 

ABY 
Upper 
Electives 

 R/M R/M   R/M 

Sr. 
Project M M M M M M 

I = Introduce,   R = Reinforce,   M = Mastery (appropriate place for summative assessment) 

 
An Example: Mapping Program Courses to Institutional Learning Outcomes 
As a reminder, Allegheny’s institutional learning outcomes state that Allegheny graduates 
should be able to 

1. think critically and creatively  
2. communicate clearly and persuasively as (a) speakers and (b) writers   
3. invoke multiple ways of understanding to organize and evaluate evidence, and to 

interpret and make sense of their experiences and the experiences of others  
4. apply their knowledge and learning to engage in informed debate and to analyze and 

solve problems 
 
In support of these outcomes, we expect major programs to contribute directly to the 
development of students’ abilities in critical and creative thinking (ILO 1), clear and 
persuasive speech (ILO 2a), clear and persuasive writing (ILO 2b), and applying their 
knowledge to engage in informed debates and to analyze and solve problems (ILO 4). In 
addition, we expect that every major and minor program will introduce students to a 
disciplinary way of understanding and organizing information. Since all graduates must 
complete a major and a minor, this implies that graduates have significant engagement with 
at least two different ways of knowing (ILO 3).  
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A curricular map showing the relationship between the courses in the ABY major and the 
institutional learning outcomes might look like this: 
 
 ILO 1 critical/ 

creative 
thinking 

ILO 2a 
Speaking 

ILO 2b 
Writing 

ILO 4  
Application of 

knowledge 

ABY 110 1  1  

FSABY 201 2 3 3  

ABY 240 2  1 1 

ABY 250 3 1 1 1 

Jr. Sem 2 2 2 3 

ABY Uppper 
Electives 1 - 3 0 - 1 0 - 1 1 - 3 

Sr. Project 3 2 2 3 

 
1 = some exposure,   2 = a significant element,   3 = a primary focus 
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Appendix D.  Demographic Data for Self-Study 
These data elements are drawn from the recommendations of the 2013 Middle States 
Working Group on Self-Study, which reviewed the data elements that were frequently used 
in past self-studies. So that trends are clear, data are reported since the Fall 2000 semester (or 
when the data became available if after Fall 2000) and go through most recent period for 
which we have complete data.   
 

1. Student Demographics  “Count day5” demographics reported per semester. 
a. enrollment in the program’s course offerings listed by course 
b. students who enrolled in the program’s course offerings disaggregated by 

race, ethnicity, gender, domestic/international, socio-economic status, 
including total percentage of enrollments in program course offerings 
disaggregated by these characteristics as compared to disaggregated 
percentages of College’s student body  

c. enrollment in the program’s course offerings disaggregated by class year  
d. number of declared majors in the program being advised by program faculty  

 
2. Graduates  Majors and minors reported by graduation year. 

a. number of graduates who are program majors and number of graduates who 
are program minors. In both cases, data are reported both as the total 
number and disaggregated by race, ethnicity, gender, domestic/international, 
socio-economic status 

b. percentage of all graduates who are program majors or minors, both total 
and disaggregated by race, ethnicity, gender, domestic/international, socio-
economic status 

c. percentage of graduating majors who have participated in an internship 
d. percentage of graduating majors who have collaborated on a research project 

with a faculty member or disciplinary practitioner (either at Allegheny or at 
another institution) not including work done solely for the Senior Project or 
other courses 

e. percentage of graduating majors who have participated in a study away 
experience 

 
3. Grade Data  

a. Average grades in departmental courses each semester at each level (100-level 
courses, 200-level, 300+) as compared to average grades for courses at those 
levels college-wide 

b. Overall GPA and major GPA for graduating majors each year compared to 
overall GPA for Allegheny graduates  

                                                
5 The federal government requires every institution to specify a particular day on which it will count the 
number of enrolled students for federal reporting purposes. Allegheny, like most institutions, has established 
the last day of the add period, the end of the second week of classes, as “Count Day,” the day on which we 
count our students.  All of the College’s enrollment figures as well the official calculation of retention and 
graduation statistics are based on these counts.  
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Appendix E.  NSSE Survey Items provided for Self-Study 
 
The Assessment Committee has identified a collection of items from the National Survey of 
Student Engagement (NSSE) that provide some insight into student experiences related to 
the College’s institutional learning outcomes and strategic priorities. Allegheny’s Office of 
Institutional Research (IR) will combine the responses of seniors majoring in each program 
to the selected items from the last four6 campus administrations of the National Survey of 
Student Engagement (NSSE) and provide program chairs the average response on each item 
for seniors majoring in their program. For comparison purposes, IR will also provide the all-
campus and SCG response for each of the last four campus administrations of NSSE. No 
reports will be provided if the number of survey responses over the past four 
administrations of NSSE from seniors majoring in the department is fewer than eight. 
 
Reports will include the following NSSE items, which have been grouped by type: 
 
Critical and Creative Thinking 

Percentage of seniors who responded that they “Often” or “Very often”  
2a.  Combined ideas from different courses when completing assignments 
2b. Connected their learning to societal problems or issues 
2c.  Included diverse perspectives (political, religious, racial/ethnic, gender, 

etc.) in course discussions or assignments 
2d.  Examined the strengths and weaknesses of their own views on a topic 

or issue 
2e.  Tried to better understand someone else's views by imagining how an 

issue looks from his or her perspective 
2f.  Learned something that changed the way they understand an issue or 

concept 
2g. Connected ideas from their courses to their prior experiences and 

knowledge 
 

Percentage of seniors who responded that their coursework emphasized “Very 
much” or “Quite a bit”  

4b.  Applying facts, theories, or methods to practical problems or new 
situations 

4c.  Analyzing an idea, experience, or line of reasoning in depth by 
examining its parts 

4d.  Evaluating a point of view, decision, or information source 
4e.  Forming a new idea or understanding from various pieces of 

information 
 

  

                                                
6 The NSSE survey was revised in 2013, so it is not possible to combine survey results from before 2013 with 
survey results in or after 2013. The College administered or will administer the survey in 2014, 2015, 2017, and 
2018. The results are delivered to campus in the fall of the administration year, so Institutional Research (IR) 
will not be able to combine four years of results until 2019. Until then, IR will combine results for those 
administrations completed since 2013. 
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Communication 
Percentage of seniors who responded that they “Often” or “Very often”  

1i. Given a course presentation 
 
Item 7. Estimated number of assigned pages for student writing (calculated by NSSE 
from student response to items 7a, 7b, and 7c on NSSE) 
 
Percentage of seniors who responded “Very much” or “Quite a bit” when asked 
how much their experience at this institution contributed to their knowledge, skills, 
and personal development in 

17a.  Writing clearly and effectively 
17b.  Speaking clearly and effectively 

 
Student Interaction with Faculty  

Percentage of seniors who responded that they “Often” or “Very often”  
3a. Talked about career plans with a faculty member 
3b.  Worked with a faculty member on activities other than coursework 

(committees, student groups, etc.) 
3c.  Discussed course topics, ideas, or concepts with a faculty member 

outside of class 
3d.  Discussed academic performance with a faculty member 

Percentage of seniors responding with a 6 or 7 on a scale ranging from 1 = “Poor” 
to 7 = “Excellent” when asked to indicate 

13b.  The quality of interactions with academic advisors 
13c.  The quality of interactions with faculty 

 
Overall Satisfaction 

Percentage of seniors who responded “Good” or “Excellent” to, 
18. How would you evaluate your entire educational experience at this 

institution? 
 

Percentage of seniors who responded “Probably Yes” or “Definitely Yes” to, 
19. If you could start over again, would you go to the same institution you 

are attending now? 
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Appendix F.  Alumni Outcomes Data 
 
Allegheny’s Office of Institutional Research (IR) will facilitate the collection of data about 
alumni outcomes. In particular, we will report to programs the status of program alumni 
(those who completed a major in the program) one, five, and ten years after graduation, the 
following outcomes: 
 

1. The primary activity of alumni selected from among the following choices: 
a. Full-time employment 
b. Part-time employment 
c. Full-time student 
d. Part-time student 
e. Military service 
f. Long-term service (Peace Corps, Americorps Vista, etc.) 
g. Not employed and seeking employment, admission to graduate school, or 

other opportunity 
h. Not employed by choice (homemaker, volunteer, traveling, etc.) 
i. Other 

 
We will report the employers and job titles of alumni who are employed when those 
data are available. 

 
2. The post-Allegheny education of alumni as tracked by the National Student 

Clearinghouse: 
a. Currently enrolled in continuing education (college or certificate program) 
b. Some continuing education and no degree or certification 
c. Earned additional degrees or certification. 

 
For alumni, who have been or are engaged in continuing education, we will report 
the programs and institutions in which they are enrolled, as well as the degrees 
earned.  
 

3. How well alumni believe their Allegheny experience prepared them for their current 
activity (work, post-Allegheny education, etc.). 
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Appendix G. Schedule of Programs with affiliated Interdisciplinary Minors  
 

Program Interdisciplinary Minors reviewed with a Program 

Art   Art and the Environment 

Communication Arts Journalism in the Public Interest  

Modern & Classical Languages 
Chinese Studies 
Classical Studies 
French Studies 
Latin American and Caribbean Studies  

Philosophy & Religious Studies 
Jewish Studies 
Medieval and Renaissance Studies  
Middle East and North African Studies 

Minors that complete a standalone Program Self-Study 

Black Studies 

Dance and Movement Studies 

Education Studies 
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Appendix H.  Checklist of Expected Self-Study Content  
As an aid to programs developing self-study reports, we summarize the content the 
Assessment Committee and Provost’s office will look for in self-study reports. These 
elements are drawn directly from Section 2 of this Guide and are designed, in part, to 
respond to Middle States’ expectations for assessment. (See Appendix B for more on 
Assessment and Middle States’ expectations.) 
 

o Discussion of Program Mission and Relation to College Mission.  
 

o Program Learning Outcomes.  
 

o Curricular Alignment.   
o Program SLOs with ILOs 
o Program courses with Program SLOs 

 
o Co-Curricular Work.  

o relationship to Program SLOs  
 

o Student Demographic Data.  
 

o Review of Program Resources.  
 

o Review of Past Action Plan – Goals, Completed Work, Assessment of impact 
 

o Assessment – SPA Results 
o SPA rubric / description of the program’s interpretation of the SPA item 
o faculty development practices for consistent application of the SPA 
o conclusions from SPA review 

  
o Assessment – Surveys (NSSE)  

 
o Assessment – Co-curricular Programs  

 
o Alumni Outcomes.  A brief discussion of the post-graduation experiences of 

students who majored in the program. The discussion should include a consideration 
of the alignment of the program learning outcomes, program curricula, and other 
student experiences supported by the program with the students’ post-graduation 
experiences. See Appendix F, Alumni Outcomes Data, for a description of potential 
information about alumni outcomes. 
 

o Observations and Discussion.   
 

o Suggested Action Plan items 
 

o A review of interdisciplinary minors for those programs that have interdisciplinary 
minors to be reviewed with them. See Appendix G for a list of interdisciplinary 
minors and the programs to which they are linked for purposes of review. 


