
Integrating Communication Analysis into the FS Classroom, or 

“There has got to be an easier way!” 

 

 Trying to find time in an FS course to individually develop a student’s understanding of 

the topic of the course, her speaking skills, writing skills, reading skills, and research skills is not 

just a daunting, but perhaps an impossible task.  Fortunately, all of these aspects of the course 

can be made to work together to present students with an integrated experience in speaking, 

reading, writing, and research.  This is not to say that you won’t have days devoted to one skill 

set or another.  Rather, the goal is to make those specialized days more useful by building into 

the rest of your course a general understanding of the processes of effective message 

development and design—allowing specialized class days more time to delve deeply into the 

skills you want students to master. 

 

 All of us utilize topic-driven readings, visuals, and/or audio texts to develop our FS 

courses.  These texts provide us with a rich resource to explore not only the specific topic of our 

course, but the construction, functions, and presentation of messages as well.  By taking the time 

to have your students explore the hows and whys of your class texts, they will be developing 

their critical thinking and analytical skills.  Discussing the ways in which the basic concerns of 

any message (from an essay to a web page to a class lecture) are shared across media and genre, 

you will be improving students’ critical reading skills, broadening their understanding of how 

messages work, and of course, building a strong base from which they can begin to craft their 

own messages.  

 

Five Communication Concerns Common across Media 

 

1. Purpose:  Effective, strong messages usually begin with a clear and concrete purpose.  

With any reading in your class, ask the students to think about what the creator of the 

message is trying to “do” with her/his communication?  The best communicators 

determine a specific purpose early in their composition process so that the purpose can 

guide all aspects of the message construction.  Students are likely to want to skip this step 

or just say that their purpose is “to do well on the assignment.”  Reinforcing for them the 

role of purpose in their readings can help them to understand the need to determine their 

own specific purpose. 

 

2. Audience:  Closely related to the purpose of the message is its intended audience.  Like 

the purpose, the intended audience should be specific, concrete, and decided upon early 

in the composition process.  Many students want to have “everyone” for their audience, 

and sometimes cannot see how such a decision will create problems for their message 

design.  Using the texts of your course to talk about audience concerns can help 

overcome these early obstacles.  Students are often more skilled at determining when 



they are not part of a message’s intended audience, rather than answering generally who 

the message is intended for.  Beginning from that premise can lead to rich explorations of 

the ways in which messages communicate clues about their intended audiences through 

language, media, visuals, evidence choices, etc. 

 

3. Thesis:  Often confused by students with a message’s purpose, the thesis is a key 

structural element in effective communication.  Working with students to find the 

specific claim(s) that are developed in a message (and then thinking about the 

relationship of the claim(s) to the message’s purpose and audience) is a powerful way to 

expand students’ analytical abilities. 

 

4. Evidence:  All messages, whether overtly persuasive or not, build a case for their 

interpretation of the event, topic, subject, etc. with supporting material.  An author’s 

choices about the supporting material that she/he uses can reveal a lot about the audience 

of a message, its purpose, and its likely impact on specific auditors.  In addition to 

identifying the supporting material in a message it can be helpful to guide students to 

think about what world view is implied by the choices of evidence and how else the 

message might have been supported or enhanced with other materials.  This can lead to a 

discussion of communication conventions that are culture specific (for example the 

powerful role of statistical evidence or scientific authority in message construction in the 

U.S.) and can help students begin to try to think beyond the “givens” of our present 

location. 

 

5. Organization: Patterns of organization differ dramatically across genre and media and 

taking the time to discuss the structure of any particular reading is a good way to 

introduce students to both the importance of a clear organizational scheme, and the ways 

in which choices of organization can enhance or detract from a given message in 

important ways.   


